Aboriginals in Canada & Western Education by Hegelund, Alexander et al.
1 
 
                        International Bachelor in Social Sciences 
                     2.semester project, 2016. 
                                                     Roskilde University 
 
House:        21  SIB 
 
Group No.:        30 
 
Group Members:       Student ID no.: 
Alexander Hegelund       57268 
Caroline Pedersen       57913 
Sophie Wyne        58419 
 
Project Supervisor:         Mette Fog Olwig 
 
Project Title:        Aboriginals in Canada          
                                                                                                            & Western Education  
 
Former Title:                                                                                     Social and Economical  
                                                             Aboriginal Societies in  
North America 
 
 
Date:         May 25, 2016. 
  
Number of Characters (excl. appendices):                102.764 
 
 
 
 
 
 
Keywords: Indian Residential School System, Colonialism, Western Education. 
 
2 
 
Table of Contents 
Chapter 1 - Introduction 
Problem Area 
Problem Formulation 
Research Question 
 
Chapter 2 - Methods 
Structure of the Project 
Project Design 
Reflexive Subjectivity 
Theory  
  1. Foucault’s theory on Power & Knowledge and Subjugated Knowledges 
  2. Postcolonialism 
Methodology 
Clarification of concepts 
 
Chapter 3 - Historical Background 
The Politics of Living Together - A Political History of Assimilation 
Indian Residential School System 
Settler Colonialism in Canada and education as a universal good 
Concluding Remarks 
  
Chapter 4 - Analysis  
Western ideologies of education - Eurocentrism. 
Western school systems and their impact on other cultures 
Learning as an Assimilative Process  
Foucauldian Analysis 
Concluding Remarks 
 
Chapter 5 - Moving forward: Solutions and Lessons Learned 
Effects on today’s Aboriginal demographic 
Government initiatives: policies of education. 
The missing link between Western education and Aboriginal students 
3 
 
The Truth and Reconciliation Commission of Canada 
Concluding Remarks 
 
Chapter 6 - Conclusion 
The importance of history  
Damaging impact of Western ideologies forced upon the Aboriginal communities 
Moving towards reconciliation: an anti-colonial approach to education 
Final conclusion 
 
Bibliography 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4 
 
Chapter 1  
 Introduction 
 
European exploration of Canada started in the late 15th century, when the Canadian east coast 
was mapped by the Italian explorer, John Cabot (Cic.gc.ca., 2012). In the subsequent century, 
European settlements was established by the French and the British colonial governments. 
Throughout history, the major issue between European Settlers and the Aboriginal population 
has been finding a way to co-exist.  A solution to this problem was proposed in the middle of the 
19th century by the Canadian Government. They wanted to assimilate the native population into 
the European version of Canadian culture with the formal purpose of averting segregation. Thus, 
they founded the IRSS (IRS system), which were administered by Catholic, Anglican and 
Christian Churches. The primary goal of these, were  “To Kill the Indian to Save the [child]” 
(Churchill, 2004). Children were taken by force if necessary (Regan, 2010), and these schools 
were conveyed to the general public as happy productive schools (Milloy, 1999). However, 
accounts from previous residential school students illustrate conditions that they were subject to, 
which were often described negatively. To wit, death tolls were a major issue, for example 
plagues spread easily due to poor construction of the buildings (Milloy, 1999).   
 
In our findings we have discovered that Eurocentrism is a main reason why the Canadian 
government deemed it necessary to attempt to replace Aboriginal culture with Western education 
(Blaut, 1993). This outlook of Western knowledge being superior to other kinds of cultures and 
education has been spread to other parts of the world, not only Canada (Blaut, 1993). Education 
was used as a tool for the European Canadians to perpetuate their power. This concept has been 
studied by scholars such as Michel Foucault, in his theory on power and knowledge. The 
dominant role of European Canadians enabled them to force Western ideas of education upon 
Aboriginal children, and as a result thereof their position was strengthened. However,  this left 
several generations of Aboriginal peoples suffering from the genocidal impacts of the IRS-
system. 
 
Instead of appreciating pluralism of different knowledge systems, a hierarchy has been 
established throughout colonial times instead. It was particularly manifested through the IRSS, 
where the traditional knowledge of the Aboriginal communities in Canada was devalued (Dei et 
al, 2000). The idea behind the motto, killing the savage Indian, for the IRSS also reveals Edward 
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Said’s concept of Orientalism, which establishes a superior, Western “us” opposed to an inferior 
“them”, where the former in this project are represented by the European Settlers and the latter 
by the native population of Canada. 
 
Before Canadian society can advance from their harmful attitudes towards Aboriginal people, a 
full understanding and recognition of the damages done by allowing Eurocentric outlooks to 
influence how Aboriginal groups would be treated, is necessary (Harper, 2008).  Policies of 
recognition by the government and compensation given to previous residential school students 
are some ways that the discriminatory aspect of Aboriginal people’s past can be somewhat 
atoned for. Canada today needs to progress forward and away from problematic ideologies that 
produced systems such as residential schools. In order for Aboriginal youth to best benefit from 
the education system installed in Canadian society today, it must be understood how to best 
educate the students of this predominantly underserved demographic. A paper by Lynda Doige 
suggests a number of tactics that will enable Aboriginal students to absorb as much knowledge 
from a classroom as their Western classmates (Doige, 2003). One of the main issues highlighted 
was that Aboriginal youth have a different learning process than their Western counterparts. 
Instilling Aboriginal values such as interconnectedness into Western classrooms will allow 
Aboriginal students to better understand the taught knowledge.  
 
Problem Area 
In the summer of 2008, Prime Minister Stephen Harper (2008) proclaimed a Statement of 
Apology to former students of IRS. This marked the first official apology to Aboriginal Peoples 
in Canada’s history. Though reconciliatory processes are still ongoing, this seemingly marked 
the official conclusion of the IRS.   
 
The practices of the system were promoted through the notion that education is, in itself, a 
universal good and therefore its use in assimilating Aboriginal children was a good as well.  A 
majority of researchers in fields ranging from pedagogy (Woolford, Ball, Doige) to social 
science (Regan) and history (Milloy, Jacobs,) agree residential schools and the system they 
represented, had adverse consequences for the Aboriginal peoples of Canada. However, it 
remains to be seen which steps will be taken toward reconciliation, now that the government of 
Canada have officially acknowledged the actions Prime Minister Harper referred to as “Killing 
the Indian in the child” (Harper, 2008). 
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In the context of this, our project will provide a historical background and analyze key points to 
provide an argument to challenge the normative assumptions on Western education. Further, it 
will analyze and provide input on current processes aimed at integrating Aboriginal peoples into 
mainstream society in Canada. 
 
Problem Formulation 
The aim of this project is to illustrate how Western ideologies of education has impacted the 
Aboriginal people in Canada. The impact will be measured on sociological and cultural 
parameters. We want to know how the experience of IRSS is handled in society today and if the 
relationship between the non-Aboriginal Canadian population and the Aboriginal peoples have 
changed. We will problematize current legislation and present ways in which the education 
system can implement aspects of Aboriginal culture into Western classrooms in order to 
adequately educate Aboriginal  youth.  
 
This leads to our research question:  
 
Research Question: 
How have Western ideals of education impacted the Aboriginal population in Canada? 
 
Chapter 2  
 Project Methods 
 
Before developing the argument of the project, it is necessary to establish its theoretical, 
empirical and methodological foundation. First this chapter will introduce the structure of the 
project to the reader, in order to get an overview of which elements will be included in the 
argument. Second, we will examine our own position as researchers in order to disclose our own 
limitations and help avoid potential biases. Third, we will present the theories we have selected 
to analyse our material and explain how they apply to our project followed by an explanation of 
the methodology of our project. Lastly we will then clarify the concepts, that will be utilized 
throughout the project. 
 
Structure of project 
This project  argues, that Western education cannot be considered a universal good by using the 
case-study of  the Indian residential school system in Canada. Canada only constitutes as an 
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example among other countries, as Indian residential schools (IRS) were established in Australia, 
New Zealand and the United States as well (Macauly, 1835; Malin & Maidment, 2003 ).  As an 
introduction to the case of the argument, the first chapter will provide the reader with relevant 
historical elements to establish the structures leading towards the Indian residential school 
system, and describe the development in the relationship between the colonizers (otherwise 
known as settlers) and the colonized. In the second chapter, we will then analyse the Indian 
residential school system, wherein students were subjected to Western ideas of education  and 
how it has impacted them. By making this argument, the authors of this project are not trying to 
indicate that the implementation of Western education into Aboriginal communities is always 
harmful, which is why examples of successful cases have been brought into the perspectivation. 
In the third chapter the argument will be developed from a contemporary point of view. We will 
look into the current state of the Aboriginal population in Canada, and examine some of the most 
prominent policies, treaties and processes of reconciliation initiated by the Canadian 
government, which will then lead us towards a conclusion and an answer to our research 
question. 
 
Project Design  
                                                                 Chapter 3 
Objective To understand the relationship between the European settlers and the 
Aboriginal population in Canada and how it has been affected by 
colonialist and imperialistic policies as IRS. Lastly we will come to 
understand how Western knowledge has come to be considered a 
universal good. 
Specific 
Questions 
How was Western Education inflicted upon the Aboriginal population? 
How did Western education come to be considered a universal good? 
Methods Documentation of laws and proclamations in order to characterize the 
development in the relationship between the settler government and the 
Aboriginal population. Analysis of articles and books of prominent 
scholars on IRS as well as the field of scholarship covering settler 
colonialism/ postcolonialism and education.  
Results Legislative approaches to Aboriginal rights changed radically through 
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the history of colonization. Colonialism and Imperialism have 
historically been promoters of Western Education as a universal 
knowledge system.  
Aboriginal children were forced into the IRS in order to assimilate them 
into the mainstream, European, perception of society. 
 
 
 
 
 
                                                    Chapter 4 
Objective To understand the negative cultural and sociological impact that Western 
education have had on Aboriginal population. 
Specific 
Questions 
How can Foucault’s theories of power/knowledge explain the uprise, 
maintenance, and infliction/legitimization of Western education upon the 
Canadian Aboriginal population? 
Methods Analysis of Eurocentrism in Canada and the Western discourse through 
Edward Said’s concept of Orientalism. Analysis of the IRS system with 
the use of Foucault’s theory on Power & Knowledge. 
Results  The Eurocentric approach to education has functioned as a legitimizing 
tool of assimilation. The IRS system became a tool to subjugate 
knowledge and assimilate Aboriginal youth, through Eurocentric 
education.  
 
                                                  Chapter 5 
Objective To understand how the past experience shapes the contemporary process 
of reconciliation policies today. To understand the difficulties in the 
process of decolonization and how it links to IRSS. 
Specific How has the forced implementation of Western education affected the 
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Questions Aboriginal population? 
What are the obstacles in the process of reconciliation policies in 
Canada? 
How can these obstacles be approached? 
Methods Analyzing statistics, current policies and efforts on Aboriginal 
education. Proposal of Bill  C-33 will be an example of such a policy. 
Furthermore, examples of successful combinations of the traditional 
knowledge and the Western knowledge system will be analyzed, and 
which elements that made them successful will be highlighted. TRC, a 
prominent entity in the reconciliation process, will be analyzed using the 
the thoughts of Reconciliation generated by Focault’s in order to 
examine if they’re making any progress. 
Results  Proposals like Bill C-33 shows that there’s still progress to be made 
concerning the settler-mentality, which persist in the contemporary 
Euro-canadian society. The policy was yet another attempt to 
standardize the education system into the Euro Western image of 
education, by implementing the curriculum from provincial schools into 
the reserve schools. TRC is challenged in its methods to achieve the goal 
of reconciling the Aboriginal people and the Euro-canadian population. 
 
 
Reflexive Subjectivity 
All authors of this project come from a Western background, respectively two authors of Danish 
background and one author of Canadian background. The Canadian author acknowledges that 
her upbringing will likely have had an effect on how she perceived the information gathered for 
this project. In the past she has learned about aboriginal history as well as related current issues 
in her high school education and from her environment, such as media coverage as well as social 
relations. As well, the European authors have been raised and educated in Eurocentric societies 
and modes of education, during which they may have been influenced as a result. However, as 
the research project actively questions the Eurocentric approach, it is our belief that the  
reasonable scepticism inherent therein, will counteract underlying biases through the 
construction of a logical argumentation based on peer-reviewed research.  
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We are aware that researching a topic with an inherent feature of racism can be a sensitive 
matter, and one has to be cautious when analysing the related material. The authors have 
previously produced one project together, dealing with African-American minorities in the 
United States, and how they have been targeted through the mandatory minimum sentencing 
system. By completing this project we have acquired some skills and experience in researching 
within this domain, and believe that we are capable of navigating through, as well as identifying 
literature that ecnompasses all aspects of the case. It is not our goal to establish a negative image 
of Western ideologies and its standards of education, rather it is our objective to question the 
common understanding of it as a universal good and contribute to the promotion of a pluralistic 
understanding of educational systems. We simply want to show, that it can affect parts of 
societies (in our case  the Aboriginal communities) negatively when not respecting and accepting 
intercultural differences. Though Canada is enriched with a multifaceted culture, it is not 
adequately reflected in the curricula in the Canadian education system. We want to problematize 
that promises of reconciliation, which at the moment does not present any long term plan of 
action. 
 
An important acknowledgement that must be included, is that although we use the term 
‘Aboriginal’ we understand that the information that we relate this term to, does not reflect the 
entire Aboriginal population. There are many different Aboriginal bands in Canada each with its 
own culture and historical narrative, and we know that some of the knowledge we have acquired 
does not represent the Aboriginal demographic as a whole.   
 
Theory 
In this project, we will be utilizing Foucault’s writings and theories on power and knowledge 
(Foucault, 1980). Utilizing these theories, allows for the analysis of obtained data through the 
theoretical lens of Foucault. By running data through a theoretical framework, we ensure an 
objective, consistent analytical process.  
Knowledge and power are key pieces of Foucault’s philosophical framework. So much so, that 
Pierre Bourdieu (in Eribon, 1991) summarised Foucault’s career as "a long exploration of 
transgression, of going beyond social limits, always inseparably linked to knowledge and 
power." The main assertion of Foucault’s theory is that power and knowledge are interconnected, 
thus they cannot exist without one another, as power is a function of knowledge, and knowledge 
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is an exercise of power. As Foucault (1980) explains; “The exercise of power perpetually creates 
knowledge and, conversely, knowledge constantly induces effects of power...”.  
Furthermore, we will pay special attention to the concept of subjugated knowledges, a term 
Foucault first utilized in the two lectures that make up chapter 5 of Power/Knowledge (Foucault, 
1980). According to Foucault, Subjugated Knowledge is a knowledge that does not necessarily 
fit in with the commonly accepted, usually because it is indigenous. The commonly accepted 
knowledge will then actively oppose and subjugate this alternative knowledge.  
It is important to note, that as with many of Foucault’s theories, these concepts are not 
necessarily measured through empirical factors, rather they are philosophical concepts applied to 
social interactions. This lack of rigorous and empirical analysis is a common critique of Foucault 
and his works, of which we are aware. 
 
Postcolonialism is situated in a theoretical domain which is widely contested, as it has intrinsic 
political features, and thus many different opinions of what it entails. In contemporary times, it 
has commonly been used to determine the social, cultural and political impact of European 
colonization and the lasting effects throughout the process of decolonization (Rizvi et al, 2006). 
One objective of postcolonialism as defined by the scholar, Robert Young, is to promote a more 
equal relationship between the different countries and people in the world (2003:7). The attempt 
of this happens through “a radical rethinking of knowledge and social identities authored and 
authorized by colonialism and Western domination” (Prakash, 1994:1475). In this project we 
will particularly be making use of Edward Said’s concept of Orientalism to analyze how the 
West has created a discourse about the Eastern countries and Aboriginal populations of the world 
in order to legitimize their invasion and settlements. Said concept builds on the thoughts of 
Foucault’s theory on knowledge and power. Dominating the knowledge that upholds the 
discourse have been determining for the West superior position, and has been a tool for them to 
remain powerful. 
 
Methodology 
In this project we are investigating whether or not Western education is a normative good, and 
we are using the residential school system as our case study. We are analyzing a variety of 
aspects of this issue, such as Eurocentrism as well as the best ways to educate today’s Aboriginal 
youth. Our project covers a broad and complicated social problem, which is further spread over a 
prolonged time frame. Throughout our project, we draw different examples and statistics in order 
to sufficiently illustrate the most essential points of our argument. The empirical data in the 
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project have been carefully selected and encompasses journals, articles, books and websites. The 
articles we have used have both been peer-reviewed, academic articles as well as newspaper 
articles, wherever the content has been deemed appropriate for the project. 
 
We have decided to develop our project through an deductive methodological approach to help 
us grasp as many relevant aspects to the topic. We have chosen to do a deductive approach 
because we have created a hypothesis on the basis of knowledge we have acquired through our 
research, and then constructed a research strategy to test our hypothesis. We have moved from 
our empirical material, and sought out theories and analysis that has helped us understand, 
analyze and conclude on findings. This application of tools, such as the theories used, to data, 
was important to distinguish our analysis from comparative analysis, which we found would 
limit the uniqueness and thus usefulness of our project.  
 
 
Clarification of Concepts 
● Avowal is an admission of truth, an open and public statement. (Merriam-Webster) 
● Culture is “the systems of knowledge” which is shared by a particular social group. It 
refers to the collective beliefs, values, traditions, language, experiences and knowledge, 
which has been accumulated and acquired (Texas University, 2016). 
● Cultural Genocide/Ethnocide is defined in article 2 in the UN Convention on 
Prevention and Punishment of the Crime of Genocide as any measure taken with the 
purpose of expelling a group and their religious, cultural or racial features from society 
(UN.org, 1948). Among other actions, it includes the infliction of “mental and bodily 
harm” and transferring children from the minority group to another social group by force 
(Ibid). 
● Colonialism refers to the conquest of another country in order to exploit the resources 
and gain political control. The term is interconnected with imperialism. (Wolfe, 2006) 
● Eurocentrism entails the belief that development in any non-European country has 
happened due to the diffusion of European knowledge and innovations (Blaut, 1993). 
● Imperialism is the ideas behind colonialism. Colonialism can be thought of as the action 
driven by imperialistic ideas . Imperialism is the policy of extending the sovereignty of 
one country onto another. (Lehigh.edu, 2016) 
● Institutional Racism “resides in the policies, procedures, operations and culture of 
public or private institutions” which results in prejudices against a minority group and 
13 
 
disadvantages. Indian Residential Boarding Schools are an example of institutionalized 
racism exerted on Aboriginal populations (The Guardian, 1999) 
● IRSS (IRS/IRSS) is a system of boarding schools set up for Aboriginal Canadians. They 
were administered by the Christian churches, and financially supported by the Canadian 
government. (Regan, 2010) 
Aboriginal, Indigenous or Indian broadly refers to the original inhabitants of Canada, 
who lived there before European explorers arrived. In canada the Aboriginal population 
comprises Inuit, Métis and First Nations.(Government of Canada, 2016) 
● Orientalism is a discourse created by the colonial powers from the West about the 
Orient. It establishes the West as being superior, civilized and modern opposed to the 
Orient, which is portrayed as inferior, uncivilized and barbaric. The discourse is not 
limited to the can also be used in other contexts, where a “us” and “them” division is 
created, between the West and a counterpart of another culture, in order to promote the 
interests of the West. (Haldrup & Koefod, 2009) 
● Traditional/Aboriginal Knowledge includes methods such as rituals, oral teachings, 
observation and group and family socialisation processes. The responsibility of educating 
the child rests upon the family and community elders. These are the one’s who assessed 
what values, skills, knowledge and beliefs the children should have. (NSW government, 
2010) 
● Western Education refers to a system of educational- and pedagogical practices and 
beliefs founded and commonly practiced in the global west, such as The United States of 
America and Europe. Their specifics will be clearly defined later on. (Mazzocchi, 2006) 
● First Nations refers to any Canadian Aboriginal group that is neither Inuit or Métis. 
(Government of Canada, 2016) 
 
Chapter 3  
Historical Background 
 
Introduction 
The following chapter will provide a historical background of Canada based on selected material 
that the authors have deemed to be relevant to the project. The aim of this chapter, is to offer the 
reader an overview and thereby the ability to draw lines from a broader historical context to the 
situation experienced by the Aboriginal population in contemporary time. The colonisation of 
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Canada and the implementation of  imperialistic policies spans over a long period of time, but 
only parts relate to our argument of Western education and the impact it has had on traditional 
Aboriginal knowledge in Canada. It is necessary to have this historical timeline in mind, as 
colonisation was the first step towards the implementation of Western ideologies and standards 
of education. Firstly, the chapter will introduce key pieces of legislation and proclamations, 
which characterizes the relationship between the European settlers and the Aboriginal 
populations and how it has evolved. This leads towards a thorough explanation of the Indian 
residential school (IRS), and how the Euro-Canadian government and churches treated the 
children of different Aboriginal communities with the goal that they would successfully 
assimilate into mainstream Canadian culture. Thirdly, we will examine the concept of settler 
colonialism and establish how Western concepts of education have come to be considered the 
ultimate, universal, normative good. 
 
The Politics of Living Together - A Political History of Assimilation 
In analyzing and understanding the legislative and political history of Canada, we are able to 
understand the political and ideological motivations of governing the Aboriginal people. From 
the Indian Act to current treaties, focus has shifted from strict control to leaning towards self-
determination for the Aboriginal peoples, a process that has taken approximately three hundred 
years. The aim of this chapter is to determine key pieces of legislation and identify their political 
motivations and the subsequent consequences towards the Aboriginal people. Further, the 
chapter will serve to provide an overview and comprehensive understanding of the legislative 
history of Aboriginal rights. 
The Royal Proclamation of 1763 (Frederik, 1763), issued by King George III of England, 
established the first colonial governments of Canada. More importantly for this project, it 
explicitly stated that Aboriginal peoples reserved all land that they didn’t sell or give up 
voluntarily by ceding it: “And whereas it is just and reasonable, and essential to our Interest, and 
the Security of our Colonies, that the several Nations or Tribes of Indians with whom We are 
connected, and who live under our Protection, should not be molested or disturbed in the 
Possession of such Parts of Our Dominions and Territories as, not having been ceded to or 
purchased by Us, are reserved to them or any of them, as their Hunting Grounds.” (Frederik, 
1763) From this, we see that the British colonial powers set a precedent of protection Aboriginal 
peoples and the right to their lands. 
Further legislation by the colonial government made only incremental changes to the status of 
Aboriginal peoples, until the 1850 Act for the better protection of the Lands and Property of the 
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Indians in Lower Canada (Henderson, 2006). Though the act still didn’t change the rights of 
Aboriginal peoples, it did contain the first legal definitions for being considered a legal Indian. 
These definitions largely stretched to a clear association either by birth or adoption by Aboriginal 
peoples, however this definition will- and continues to be important for Aboriginal peoples. 
17 years later, in 1867, the Constitution Act passed by the British Parliament, establishing the 
Dominion of Canada at Confederation – modern Canada is born. Little more than a hundred 
years after the Royal Proclamation of 1763 set precedent for protecting Aboriginal peoples and 
their rights, contemporary acts such as the Gradual Civilization Act of 1857 and the Gradual 
Enfranchisement Act of 1869 had been introduced, with the specific aims of assimilating 
Aboriginal peoples into the new Canada (Henderson, 2006). The pretense of protecting Indian 
rights had started to lift. 
Nine years later, in 1876 the Gradual Civilization Act and the Gradual Enfranchisement Act 
were merged to create The Indian Act, the act that has since been the principal legal statute 
through which First Nation peoples are governed. The Indian Act afforded vast powers to the 
Canadian government, from defining and registering Indians (Section 5, Indian Act), control of 
land (Sections, 20, 35, 36, Indian Act) and the ability declared “mentally incompetent Indians” 
(Section 51, Indian Act), any precedent that had previously been set for Aboriginal rights, had 
now completely eroded. Furthermore, the act prohibited the Aboriginal  peoples from associating 
cultural identities through governance and culture, effectively aiming to finalize the process of 
assimilation (Indian Act, 1876).  The Indian Act became the go-to legislative tool for 
assimilation, being continuously amended to include measures such as forced residential schools 
and restrictions on religious ceremonies (Henderson, 2006). 
In later years, The Indian Act has been heavily criticized for being oppressive and demeaning. 
One conclusion of the Report of the Royal Commision on Aboriginal Peoples, a 4000-page 
report on “the relationship between Aboriginal and non-Aboriginal people and governments in 
Canada”, found that the legal status of being Indian had nothing to do with the actual heritage of 
the citizen. Rather, it was a tool for further cultural assimilation and conversion. In fact, 
Aboriginal peoples would lose their special status if they achieved professional or academic 
milestones such as becoming a Minister, a Doctor, Lawyer, etc. (Henderson, 2006), implying 
that such was only for the non-Aboriginal to be. 
The Indian Act would undergo several reforms in attempts to amend whatever measures were 
contemporarily considered excessive, such as the 1961 removal Section 112, the “compulsory 
enfranchisement” section. It seemed to many, that once the reform process would take one step 
forward, it would simultaneously take two backwards, such as in 1951. While this reform 
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process carried amendments that exercised some of the worst restrictions, it introduced measures 
such as Aboriginal women losing their special status, were they to marry a non-status man.    
 
Indian Residential School System 
The IRS was an attempt from the Canadian government to strip Aboriginal children of their 
heritage and culture, and assimilate them into mainstream Canadian culture. Approximately 
150,000 Aboriginal children went through the church-run residential school system (Todd, 
2015), and their families and communities claim to have experienced various struggles because 
of this school system. There are approximately eighty thousand people alive today who went to 
residential schools (Regan, 2010).  
 
One of the main reasons for residential schools to be opened was because Aboriginal people 
were thought to be ‘savage’ and ‘uncivilised’ (Milloy, 1999). It was believed that by taking the 
children away from this way of life, the First Nation youth were given a better chance for their 
future, as independent Canadians who successfully contribute to society. It was also thought that 
adult Aboriginal people were unable to change their traditional way of life, being able to only 
learn basic and simple skills such as farming (Milloy, 1999). The idea to “kill the Indian inside 
and save the man” was prominent, and was one of the driving forces behind the schools. 
 
There was no choice for Aboriginal families for whether they wanted their children to take part 
in the school, and children were removed by force by Indian agents or by Canadian police 
officers (Regan, 2010). It was believed by the churches involved, as well as the Canadian 
government, that they were doing a kind a noble thing for the Aboriginal people of Canada by 
starting the residential school system. For example, in 1939 the Anglican Church published a 
pamphlet that described residential schools and the student life. The pamphlet was full of 
pictures of smiling children doing productive work such as learning to sew or growing 
vegetables (Regan, 2010). The picture the church painted was of modern and orderly schools, 
that were raising children to be successfully assimilated into mainstream Canadian society, and 
also to uphold the christian values that were taught to them. There was even an option for 
Canadians to ‘adopt’ a First Nations child, and to pay for their stay at a residential school. 
Participating individuals would receive the child’s name, age, and photo (Milloy, 1999). This 
image has been proven to be wrong time and time again, mostly by former students that 
remember their time at residential schools. Stories of sexual and physical abuse are unfortunately 
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common, and the goal of successfully raising the children away from their families and culture 
mostly failed.  
 
Another aspect of the schools that were extremely harmful to Aboriginal children, was that they 
were not allowed to speak their own language, practice their own culture, or even see other 
siblings in the school, especially if they were opposite gender. Doing so would be reason for 
punishment (Stolen Children, 2015). This was so they would (ideally, in the eyes of the Canadian 
government and the Church) forget about their First Nations family, and the culture they had 
learned there. Instead, the children would hopefully adopt European Canadian culture, which 
both the Canadian government and the churches involved believed was more suitable in order to 
assimilate into mainstream Canadian culture (Stolen Children, 2015). This outlook on First 
Nations culture that was perpetrated by residential schools, caused many children to look upon 
their families and previous way of life in a negative way. “And I looked at my dad, I looked at 
my mom, I looked at my dad again. You know what? I hated them. I just absolutely hated my 
own parents. Not because I thought they abandoned me; I hated their brown faces. I hated them 
because they were Indians.” (THESTAR.com, 2015).  
 
The Canadian government and Department of Indian affairs stood behind the church in their 
endeavors to assimilate First Nations children (Milloy, 1999). It was the Canadian Government’s 
responsibility to ensure that the basic needs of the First Nations children that were living at the 
school were being fulfilled. These basic needs include the student’s safety, in addition to their 
mental and physical health, education, sufficient nutrition, and so on. The government failed to 
fulfill all or some of these needs in many cases, thus, they failed their role to ensure the 
wellbeing of the students that they took away from their families (Milloy, 1999).   
 
As it may be expected, many First Nations children did not respond well to their new 
environments at the residential schools. The death toll became exceedingly high, which began 
worrying government officials (Milloy, 1999). One common problem for the students, was that 
they had previously grown up in an active, outdoors environment. When they were placed in 
residential schools (which were often poorly built and kept to begin with), they had serious 
trouble adapting to such a drastic change to their surroundings (Milloy, 1999). 
Tuberculosis was also a huge problem for the health of First Nations students in residential 
schools. At one school at Duck Lake, it was estimated that fifty percent of students that attended 
the school, died (Milloy, 1999).  
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The structure of the buildings were a major issue, they had been built hurriedly and often had 
issues with ventilation, heating, and lighting (Milloy, 1999). Problems with the ventilation 
became a huge issue when illnesses spread in the school, and not enough heat in the winter also 
would have most likely encouraged sickness. Poor construction of the school buildings seemed 
to be a major root of the problem of the First Nations children succeeding in their new 
environment (Milloy, 1999). Churches often constructed the schools before they got grants from 
the government, thus, due to a lack of funds the materials used were poor in quality and the 
architects were often not professionals (Milloy, 1999). Ventilation was not the only common 
construction issue, problems like stairs being much too steep was another structural complication 
that put the students in danger. In one example that was presented by the Toronto Star, a hospital 
room was located so close to the rest of the school that the spread of disease was inevitable and 
the noise of the school would likely kill the patient (Milloy, 1999). The Canadian government 
did not even inspect the schools after they were built, all these reasons contributed to the poor 
surroundings the First Nations children found themselves in at the residential schools. However, 
it was not only the churches that made mistakes when building the schools. The Canadian 
government established from the beginning that the schools must be made from cheap material in 
order to save money (Milloy, 1999). They also wanted the buildings to be closer to railways, so it 
would be easier to transport supplies to the schools. The original thinking of the plan was that as 
the school became more established and settled, costs that were required from the government 
would drop, and then the schools could be upgraded (Milloy, 1999).  
 
Canada was not the only country that had the residential school system. Another country that had 
a very similar structure was Australia. They too removed children from their homes and families, 
by force if it was deemed necessary (Jacobs, 2009). There are stories of children being taken 
from their communities in the early morning, and were given no breakfast or time to put on 
clothes before their long journey to a residential school (Jacobs, 2009). 
 
Settler Colonialism in Canada 
From the 16th century, Canada was under the colonial dominance of the British Empire and 
France. Following the colonization many people from respectively the British Empire and France 
emigrated and settled in Canada. Where the common form of colonialism means that the colonial 
power will eventually resign, thus only appearing within a distinct period of time, the settler 
colonialism is indefinite. According to Professor of history, Patrick Wolfe, settler colonialism 
involves the deconstruction of an established nation’s order with the purpose of replacing it with 
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a new system (Wolfe, 2006). Anti-colonial scholarship widely agree that the product of 
colonialism is the establishment of “sustainable hierarchies and systems of power” as the 
colonizer holds on to sovereignty and maintain a dominant political position ( Dei & Kempf., 
2006:3, Smith-Tuhiwai, 1999. Veracini, 2010:3).  Smith-Tuhiwai, argues that the most important 
agency that allowed the West to manifest their “positional superiority” was through education, as 
the West could then impose their idea of knowledge, the culture of the colonizer as well as the 
language they spoke (Smith-Tuhiwai, 1999:64). The education was mainly provided through the 
religious schools, which most commonly were also residential, and this paper will deal with the 
IRS which among other countries were established in Canada throughout the 1880’s and 
continued to exist for five more generations. Throughout colonization the European countries has 
particularly made use of the power of discourse and knowledge as a tool to uphold their superior 
position. The discourse has been based on Eurocentric foundations as well as on racial 
differences, where the former assigns credit for the generation of knowledge and development to 
the Western world, particularly European countries, the latter then imposes the idea of non-
Western cultures as being inferior due to their race and culture. “White culture was regarded (and 
remains) the basis for ideas of legitimate government, law, economics, science, language music, 
art, literature – in a word, civilization” (Young, 2003:3). Joel Samoff argues that Western 
education has become the universal standard of knowledge since the 19th century and it is 
maintaining the position through the organization of universities which are following the same 
set of disciplines all over the world (2007). Despite local differences the basic features of 
universities withstand through which the West “assert the universality of their ways of 
knowing—academic standards and scientific methods.” (Samoff, 2007:3).  
 
Conclusion 
Aboriginal peoples lives changed forever when the British Empire and France came to Canada. 
Although usually colonialism means that the colonial power will ultimately leave, this was not 
the case in Canada. The relationships between the European settlers and the Aboriginal people 
began relatively peaceful. British colonial powers created proclamations and legislation that 
protected Aboriginal rights, such as in The Royal Proclamation of 1763 that ensured that 
Aboriginal people had a right to all the land that they didn’t voluntarily give up (Frederik, 1763). 
Unfortunately legislations that protected Aboriginal people began to disappear, for example the 
creation of the Indian Act prohibited Aboriginal people to take part in cultural practices and 
ceremonies (Indian Act, 1876). The Indian Act continues to affect Aboriginal people in Canada 
to this day. One of the main ways that the European settlers were able to impose their Western 
20 
 
culture and language was through education. Eurocentrism and racism were main reasons in why 
Aboriginal children were treated differently from Western youth. The residential school system 
was a major part in the Canadian government’s attempt to assimilate Aboriginal children. The 
basic reason that residential schools were established (besides assimilation) was because 
Aboriginal people were thought to be ‘savage’ and ‘uncivilized’ and that “White Culture” could 
“kill the Indian (savage)” (Milloy, 1999. Young, 2003, Churchill, 2004). Aboriginal children 
were not thought to be safe with their families, and through propaganda that was promoted by 
the government and churches, many Canadians believed that residential schools were a good 
option (Regan, 2010). Many Aboriginal children admitted into residential schools report to have 
suffered from a wide array of issues, one of the biggest issues these children faced was the 
spread of disease (Milloy, 1999). Poor construction was a major issue in relation to the spread of 
disease, and at some schools illnesses had killed half of its student (Milloy, 1999). 
In this chapter it has further been concluded that settler colonialism have been the driving force 
to the displacement of the Aboriginal population in Canada. Through imperialistic measures, 
such as the IRS, traditional knowledge systems have been replaced with that of the Western. 
Dominating the knowledge system, have been a way to uphold a powerful position and 
legitimizing the continuance of a Euro-Canadian society. One way have been to establish and 
sustain the discourse of “White culture” as being superior and on expense the Aboriginal culture 
have been devalued and degraded. 
 
 
Chapter 4   
Western Ideologies are Forced Upon Aboriginal People 
 
This chapter will discuss the belief that European knowledge and education is superior to other 
cultures (also known as Eurocentrism), and how this has affected Aboriginal communities both 
in Canada and in other parts of the world. Understanding the thought process behind European 
settlers and governments as they fought to wipe out Aboriginal culture, is an important aspect of 
understanding how to identify and stop similar events (such as Indian residential schools (IRS)) 
in the future. This Eurocentrism outlook was common in many European governments in 
numerous countries. In this chapter we will summarize some of these examples as well as 
explaining how some non-Canadian Aboriginal people benefitted from the Western education, 
while others fought back. These cases illustrate how Canada’s Aboriginal people today are not 
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alone in trying to rediscover the culture that was lost to attempted forced assimilation. By using 
other examples it will be helpful to understand ways to successfully recover from the challenges 
Aboriginal people were put through by federal systems such as residential schools. Finally, the 
assimilative process of residential schools will be outlined. A full understanding of how 
residential schools affected its students is important in order to understand how to successfully 
move forward.  
 
Western Ideologies of Education - Eurocentrism. 
Edward Said’s conceptualization of Orientalism, or the Western discourse, offers an analytical 
tool to look upon the process of devaluation of the Aboriginal knowledge, and conversely the 
legitimization and gradual implementation of the Western Scientific system among the 
Aboriginal population in Canada since colonization in 1492. Said’s concept is inextricably linked 
to Foucault’s ideas on power relationships, and will thus simultaneously be an analytical focal 
point. The Western discourse of superiority in terms of knowledge have been perpetuated 
through different outlets (such as institutions and policies) of which IRS remains the most 
prominent (Tuhiwai-Smith, 1999). To understand the complexity of the challenges the Canadian 
government and Aboriginal communities face today, it is important to understand the inherent 
features of colonialism that remains in the current Canadian system. Within this field of 
scholarship, the view is that the focus on decolonization still needs to be emphasized in the 
process of reconciliation in order to be successful. The liberation of education is a significant 
step in this context (Regan, 2010. Dei et al, 2000). The view of traditional knowledge as being 
inferior has been maintained throughout time due to a “Oriental” discourse and a persistent 
Eurocentric view. A hierarchy of knowledge systems was established throughout colonization 
and the Enlightenment period, and this has been a great struggle for Aboriginal communities, 
whose systems of knowledge were devalued as a consequence. Even though the West 
incorporated elements from the traditional knowledge into their version of it, the Aboriginal 
community was not given sufficient recognition (Dei et al, 2000:vii, Tuhiwai-Smith, 1999:59-
60).  
 
 Eurocentrism follows the belief that Aboriginal education is inferior to Western hegemonic 
ideas of knowledge. Throughout history the idea that the Western part of the world is 
technologically and academically superior has been perpetuated through colonialism and 
imperialism. Development in non-European, non-Western countries of the world have long been 
considered a product of the diffusion of the ideas and knowledge of European countries (Blaut, 
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1993). In Canada, this belief was established throughout the colonisation and manifested through 
imperialistic policies. Aboriginal communities were viewed as underdeveloped and uncivilized; 
whereas the British and French colonial powers represented modernity and civilization. The 
British and French then tried to inflict their ‘civilized’ ideologies upon the Aboriginal 
population, and the former parties were (at least by those who agreed with Eurocentric 
ideologies) viewed as a kind of salvation for the latter. The residential schools constitutes an 
example of the Eurocentric belief. The educational system was a measure taken to assimilate 
Aboriginal people to the Western perception of society and understanding of knowledge. The 
Aboriginal knowledge, involving the articulation of the history and traditions of the community, 
the maintenance of customs, the conservation of language and the intimate relationship with 
nature, was not considered a progressive form of knowledge in the vision of modernization and 
development, but rather it was considered a knowledge that only reinforced continuous stagnate 
state of society (Blaut, 1993). The centralization and institualization of an Aboriginal educational 
system based on the colonial government’s idea of knowledge nevertheless proves that the 
European ideas did not direct this part of the population to any “improvement”. In fact it resulted 
in a cultural destruction and deprivation of heritage for several generations, and it continues to 
have a lasting sociological and economical impact on the victims from the boarding schools 
today. The physical abuse, the new language and the Western religious value/belief system that 
was forced upon the native children was an exhibition of the perceived inferiority of the 
Aboriginal people. 
 
James Blaut puts forward the assumption that exists within scholarship which is, that 
developmental change does not happen from the independent innovations created within the 
given community, in our case the Aboriginal population of Canada. Rather, it happens as a result 
of diffusion of ideas from the dominant countries of advanced technology and modern academia, 
which then travels to the non-European countries which are thus believed to be backward in 
regards to societal and cultural development. He argues that all scholarship is diffusionist as it 
accepts that there’s an inside (the static core from where ideas of cultural change stems) and an 
outside (the receiving end of the new ideas). In this view, the latter is then a society which is not 
be capable of change unless innovations and ideas are provided from the core. Blaut distances 
himself from this position, as he argues, that the European development happened as a result of 
Colonialism, and the only reason for the dominant role and elite-status was due to the wealth, 
they were able to obtain through the colonies. The reason for maintaining a diffusionist view is 
helpful in being able to continuously justify the European invasion and settlement. From a 
23 
 
Eurocentric perspective, the relationship between the settlers/colonial power and the native 
population of the country is portrayed as a mutually beneficent one; the Aboriginal population is 
given the ‘gift’  of ‘civilization’  through measures that absorbs their culture into the hegemonic 
one through the assimilation policies, whereas Europeans as compensation can exploit the 
natural resources and accumulate their wealth. Looking at the consequences the policies have had 
for the Aboriginal community it becomes clear that the ones who actually had the greatest 
outcome of this arrangement was the colonizer, and leaves the theory of diffusion to be a style of 
thought or a discourse among the power-holders, which could legitimize their intervention  
 
Western School Systems and Their Impacts on Other Cultures 
The West has historically had a large impact on countries around the world, and the education 
system is no different. In this project, although we focus on the Aboriginal people in Canada, we 
will also discuss how Western culture has infringed on other country’s education systems. In 
some cases replacing these country’s traditional knowledge (such as language and religion) with 
established Western ideals. One example we have discussed already, is the residential school 
system. This is a perfect illustration of a Western government rejecting the established culture 
and traditional education of the Aboriginal people, and instead promoting what government 
officials believe to be suitable knowledge that will would help them assimilate with Canadian 
society (Milloy, 1999). In the next part of this project, we will demonstrate different examples of 
when Western ideas of education are enforced in different cultures, and some of the impacts this 
has had on the native populations of that land. 
 
 There are numerous examples of this type of imposition performed by Western countries. 
Another being when British officials decided how to change the Indian education system in 
India, when it was colonized. The British government deliberated whether or not they should 
continue to promote the ‘Oriental’ knowledge that had been until then been taught in schools, or 
if they should support the education system to teach Western knowledge instead (Seth, 2011). 
The English Education Act by the Council of India in 1835 reflected these changes. This act was 
mainly about the relocation of funds within the education system in India in order to support 
English and Western teaching instead of teaching in the native languages and traditional 
teachings of India (Macauly, 1835).  The ‘Minute on Indian Education’ written by Thomas 
Babington Macaulay is a harsh account on the discussion surrounding which languages should 
be taught. He wrote about the discussion at the time about whether or not education in India 
should be performed in Sanskrit and Arabic or in English. Macaulay argued that English was a 
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much more useful language to know, and claimed that Western literature is more valuable 
compared to literature from Arabia or India (The Norten Anthology of English Literature, n.d.). 
This perspective demonstrates the mindset in which Western education is superior to anything 
that is other than. In this text there are some valid points Macaulay brings up, such as by teaching 
english in schools, the students will have an easier time accessing the ‘intellectual wealth’ 
cultivated by the west. However, it can be argued that the option to teach english in schools is 
not dependant on that all traditional culture and language must be left out. Although there were 
steps later taken in order to support teachings of the native languages, the focus on English 
education was the main goal (Macauly, 1835).  
 
Another example of Western ideologies in relation to education placed in other cultural settings, 
is the Aboriginal people in Australia. There are a number of similarities between the history of 
Aboriginal Australian and Aboriginal Canadians regarding forced assimilation by European 
settlers. In Australia there was a similar idea of taking Native children away from their families 
and putting them in residential schools, with the goal for them to act ‘white’ (Malin & 
Maidment, 2003). This has had a large impact on the Aboriginal population in Australia today 
(as it has had in Canada). There are a number of statistics that show how this demographic is 
lagging behind in today’s education system, for example 60 percent of Aboriginal children in 
their first year of school is significantly behind compared to their non-Aboriginal classmates 
(Korff, 2015). Only 21 percent of Aboriginal people ages 15-64 had completed their 12th year of 
school in 2008 (Korff, 2015). Because of the strong similarities between Canada and Australia in 
relation to the course of action for First Nations education, there is little justification in repeating 
what was said in the previous chapters on residential schools. However, the treatment of First 
Nations in Australia is another excellent example of how imposing Western education standards 
and values onto cultures with different education systems can cause harm to inflicted populations 
for generations to come.  
 
Although there are many downsides to Western education taking over the present system of 
another culture (downsides such as loss of culture, loss of native languages and traditional 
practices) one cannot ignore the benefits it may provide. One example of this is how Western 
education benefitted Nigeria. 
 
Western education in Nigeria was originally not met with enthusiasm, but was eventually able to 
help the society accumulate more knowledge than they would have been able to otherwise 
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(Gbadamosi, 1967). Originally, education for Muslims in Nigeria started with a kind of 
elementary school, but where the teachers would be responsible for approximately forty students 
and would not receive official pay (instead they would collect gifts from parents of students). 
Student attendance was often irregular, and female students would often stop attending early due 
to them getting married early (Gbadamosi, 1967). The Qur’an was the main focus in this 
education system, and the teacher would teach the students how to properly live as a muslim. 
After this basic schooling, an individual could seek out other teachers in order to receive a higher 
education. This entire system of education has been highly criticized today, among some reasons 
for this is that it was poorly organized and the students in the first stage were often subject to 
abuse, such as flogging (Gbadamosi, 1967). Nigeria’s initial introduction to Western education 
came from the efforts of missionaries. After a period of time, mainstream society in Nigeria 
came to accept the Western ideology of education and it is currently heavily used by the 
government and in society. A primary and secondary school system has been put in place of the 
former traditional system (Gbadamosi, 1967). This is one example of the Western education 
system replacing a traditional education system and it benefiting the society. 
 
The Assimilative Processes of Residential Schools 
To properly understand the extent to which Canadian Aboriginal culture was deconstructed and 
assimilated in Residential Schools, one can look at scholars descriptions of the effects. In Ward 
Churchill’s book Kill the Indian, Save the Man (2004), he refers to residential school experiences 
as genocide. Woolford (2014) criticizes his generalisation, but still refers to it as “... the ebb and 
flow of colonial genocidal processes”. Even further, when criticizing Charles Glenn’s book 
American Indian/First Nations Schooling (2011), Woolford (2014) points out that “Glenn falls 
into the trap of accepting perpetrators’ claims to humanitarianism as an alibi for their role in the 
attempted destruction of another group.” Taken as snippets, these examples are a representative 
of scholarly opinions on the effects of residential schools. But which processes led to such a 
terrifying end-result?  
 
When entering a residential school, students were submitted to severe inspections, gathering data 
on their tribe, church preference and physical condition among others. This was then included 
with more common educational notes such as staff commentary, the fields in which the student 
excelled and their overall academic performance. This quantification of students into statistics 
and data metrics, turned students into biopolitical subjects, monitored on their physical and 
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academic attributes, rather than individual traits or personal developments (Woolford, 2015, p. 
178).  
 
Passing this indexation, throughout their stays at residential schools, students would become 
subject to physical, cultural and sexual violence. In assessing statements made by former 
students, the systemic violence is a common occurrence (Woolford, 2015). Interestingly, 
Woolford (2015) explains that “In this sense, physical punishment in American schools was 
frowned on not always because of its inherent wrongness but also, if not primarily, because the 
violence reflected a failure of discipline in Foucault’s sense of the term. The goal was to train 
Aboriginal children into a state of obedience and docility, and the educated opinion was that 
physical violence was not a surefire way to achieve this outcome.” Furthermore, several former 
students testifying to reconciliatory government organs have emphasized the sexual violence 
perpetrated by both faculty and fellow students (Woolford, 2015).  
Violence can be detrimental to the development of children, but also damages their relational 
patterns. Since violence, in varying forms, was so widespread, it limited students’ hopes of 
mutual support or solidarity, thus further isolating students within the confines of their residential 
school. Even worse, since violence is experienced or performed by large parts of a group, it 
becomes cyclical, reproducing without the need for external actors (Woolford, 2015). Beyond 
the collective effects of violence, individuals lose personal autonomy and are led to understand 
the absolute power of those subjecting them to violence - “The fact that school staff did as they 
wished with Aboriginal children’s bodies sent the message to children that they were powerless 
in the face of colonial settler domination and that resistance was futile.” as Woolford (2015, p. 
191) concludes.  
The violence even fractures relations outside the schools, as the children find it harder to trust the 
parents that are unable to protect them, later on questioning their own abilities to be sufficient 
parents for their own children (Woolford, 2015).  
  
The aforementioned transformation of students into biopolitical subjects becomes ironic when 
considering how individualization of the very same students, were a significant tool employed by 
residential schools. Though Aboriginal students originally held individual identities and values, 
the schools promoted European individualism, opposing the values of Aboriginal societies 
(Woolford 2015). David Wallace Adams (in Woolford, 2015, p. 197) notes “While students were 
being taught how to earn a living, they also were being taught a host of values and virtues 
associated with the doctrine of possessive individualism: industry, perseverance, thrift, self-
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reliance, rugged individualism and the idea of success.” Indeed, the process of removing children 
from their parents were in itself a process of individualization, as it usually manifests resentment 
to the parents (Woolford, 2015). Being removed physically, further prompted displacement from 
their heritage values and culture, as families are at the heart of Aboriginal heritage knowledge 
being passed on. Through stories, the knowledge and lessons of previous generations were 
passed to the next generations, a process made impossible by their physically not being present 
(Woolford, 2015).  
 
As seen, the Residential Schools assimilated students not just through their teachings of Western 
values, but also by imposing total power through force and subjugation upon them. The 
consequences of these, previously noted as genocidal, eroded both their sense of self and their 
connections to their family and heritage.  
 
Foucauldian Analysis 
By processing our findings through the theoretical framework of a widely acknowledged scholar 
such as Michel Foucault, we will be able to ratify many of our conclusions in an objective 
process. This will be done by examining the practices of knowledge control and administration, 
through Foucault’s theories on knowledge and power.  
 
In the interviews conducted in chapters 2 and 3 (Foucault, 1980), Foucault clarifies and explains 
the arguments found in his work, Discipline and Punish. Herein, he examines and analyses how 
discipline and punishment have historically been utilized to quell that which is unwanted in 
society. In this case, delinquency or crime. Whereas previously, crime had been seen as a threat 
to the ruling sovereignty, by breaching their established rules, contemporary democratic states 
utilize punishment as mode of reform. In much the same manner, Indian residential schools 
forced Aboriginal children to be contained and reformed through administration of knowledge.  
 
In his lectures, Foucault (Chapter 5, 1980) explains his concept of Subjugated Knowledges: “... 
by subjugated knowledges one should understand something else, something which in a sense is 
altogether different, namely, a whole set of knowledges that have been disqualified as inadequate 
to their task or insufficiently elaborated: naive knowledges, located low down on the hierarchy, 
beneath the required level of cognition or scientificity. I also believe that it is through the re-
emergence of these low-ranking knowledges, these unqualified, even directly disqualified 
knowledges, and which involve what I would call a popular knowledge (Ie savoir des gens) 
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though it is far from being a general commonsense knowledge, but is on the contrary a particular, 
local, regional knowledge, a differential knowledge incapable of unanimity and which owes its 
force only to the harshness with which it is opposed by everything surrounding it-that it is 
through the re-appearance of this knowledge, of these local popular knowledges, these 
disqualified knowledges, that criticism performs its work.” (Foucault, 1980. P. 82).  
 
Summarized, Foucault argues that there are motes of knowledges, subjugated by the commonly 
accepted, or what he refers to as “popular knowledge”. This knowledge is local, regional and 
varied in its forms, only unified by the fact that whatever form it may take, it is opposed by the 
popular knowledge. This is precisely the conflict between Canadian settler knowledge and 
culture, and Aboriginal Canadian knowledge and culture. As Foucault points out, the popular 
knowledge actively attempts to oppose and oppress the other, as the Canadian governments did 
with Aboriginal knowledge, through the Indian residential school system. Foucault considers 
power a function of knowledge, and knowledge an exercise of power, this oppression of 
Aboriginal knowledge. Thus, by Foucault’s logic, this is an exertion of dominance through 
power. Furthermore, by limiting Aboriginal knowledge, simultaneously a dominant popular 
knowledge is established, which will continue to establish itself dominant to the point that other 
knowledges will be seen as inferior or incorrect. This, as well as the active assimilation of future 
generations, will render Aboriginal knowledge and culture, subjugated and obsolete with time. 
One simply has to remember Richard H. Pratt’s infamous motto "kill the Indian and save the 
man.".  
 
Conclusion  
Eurocentrism is one major way as to why public education in Canada is having trouble reaching 
Aboriginal youth, in that the Canadian school system has not taken into account the importance 
of incorporating Aboriginal knowledge into its structure. Eurocentrism adheres to the belief that 
Western hegemonic ideas are superior to all other systems of knowledge. Eurocentrism has 
played a substantial part in how European settlers and the British empire treated the Aboriginal 
people. This is because the Europeans mostly believed that the Aboriginal people were 
uncivilized, a typical belief for people who conform to the Eurocentric ideology. This point of 
view has not only affected the social and educational systems of Aboriginal people in Canada. 
There have been countless examples in history of this happening, and we name three examples in 
India, Nigeria, and in Australia. Although there are some aspects of Western education that is 
useful (such as having a more organized education system in Nigeria), most of the time this 
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Eurocentric ideology can attempt to take traditional knowledge and language away from 
education systems (such as in the examples of India and Australia). 
We then explore how Canada’s ultimate Eurocentric system, the residential schools, affected the 
students they were meant to care for. Students at the residential schools were often subject to 
traumatic experiences (Woolford, 2015). Students became biopolitical subjects as they were not 
seen as individuals by the school staff, but were instead characterized by their physical and 
academic attributes. Violence was a common occurrence, and was utilized to force the 
Aboriginal students into a state of docility (Woolford, 2015). Sexual, physical, and cultural 
violence was not unusual (Woolford, 2015). In order for Canada to reconcile with the Aboriginal 
people, the negative experiences of former students must be understood. This understanding is 
important in order to acknowledge the issues that have stemmed from these experiences that 
Aboriginal communities and people have had to deal with. Finally, by incorporating Michel 
Foucault’s theories, we explained how the control over knowledge and the normative ideas of 
what constituted popular knowledge, were further exercises of power. This power is then shown 
to be self-replicating, cyclically reproducing a world in which the desired knowledge is 
considered absolute and assimilating the Aboriginal knowledge and culture  
 
 
Chapter 5 
Moving Forward 
 
Having elucidated and analysed the historical context and problems of the Indian residential 
schools (IRS), this chapter will explore the contemporary implications thereof, and examine the 
ongoing processes of reconciliation. Furthermore, this chapter will summarize possible solutions 
to help solve the prominent issues facing the Aboriginal community in Canada. The objective of 
these processes is to provide an understanding and propose solutions to the problem that we have 
argued exists.  
We will first briefly explain some of the main problems that Aboriginal people can face, such as 
discrimination and high poverty rates. Then we will outline how the Canadian government has 
been approaching possible solutions to Aboriginal problems. This chapter also highlights some 
government initiatives, and outline as well as criticize the initiatives that failed, such as Bill C-
33. 
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This chapter then concludes with an overview of the The Truth and Reconciliation Commission 
of Canada (TRC). This part starts with a summary of what the main purposes of the TRC is, and 
why the Canadian government felt it was necessary. Thereafter it will provide a critique of  the 
TRC, mainly by comparing the TRC’s initiative methods, with Foucault’s definitions of  avowal 
and reconciliation.  
 
Effects on Today’s Aboriginal Demographic 
In order to properly assess the consequences of Canadian actions and policies towards poor 
education opportunities for Aboriginal people, the project will examine the economic realities 
and opportunities of Aboriginal Canadians, compared to Non-Aboriginal Canadian citizens.   
While studying statistics describing the general life differences between Aboriginal and non-
Aboriginal people in Canada, it is clear that being Aboriginal can affect an individual in a variety 
of ways. For example, an off-reserve First Nations individual is 12 percent less likely to be hired 
than a non-Aboriginal person between 25 to 54, even if the Aboriginal person has a higher 
literacy rate. However, if the Aboriginal individual did obtain a job, they would be as likely to 
work as a manager or a professional. Yet, the act of achieving a job position proves to be more 
difficult for an off-reserve First Nations person. The probability of a person being hired for a job 
position decreases substantially for this demographic, compared to non-Aboriginal individuals. A 
non-Aboriginal person with a high literacy rate has a 91% chance of being hired, but an off-
reserve First Nations person with an equally high literacy rate has a 75% chance.   
A report by the Canadian Centre for Policy Alternatives (MacDonald & Wilson, 2013), found 
that while the average child poverty rate in Canada was 17%, the figure more than doubles to 
40% for Aboriginal children. The report elaborates that further study of these figures, reveal that 
this figure is actually closer to 50% for Status First Nation children (MacDonald & Wilson, 
2013, 12-13). As early as birth, First Nation children are tremendously disadvantaged, compared 
even to other lower social classes, but especially towards non-Aboriginal children.    
This trend continues to follow Aboriginal children as they grow up. According to findings by the 
government agency Statistics Canada, Aboriginal peoples suffer from higher unemployment 
rates and larger job losses than non-aboriginal peoples (Statistics Canada, 2015). Further, the 
majority of Aboriginal workers, are employed in health and social assistance industries, trade, 
construction and manufacturing – usually untrained or low trained labour. This group was hit 
much harder by job losses during the 2008 economic crash, with employment rates falling from 
53.2% to 47.7%, compared to the higher trained employees who went from 81.2% to 79.4% 
employment rates (Statistics Canada, 2015). 
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Government Initiatives: Policies of Education. 
On June 11, 2008, the former Canadian prime minister, Stephen Harper, came forward with a 
statement directed at those students who had fallen victims under the IRS System (IRSS). He 
admitted the establishment  of IRSS had been based on the majority’s sentiment of superiority 
towards the aboriginal peoples as the; “Aboriginal cultures and spiritual beliefs were inferior and 
unequal” (Harper, 2008). By removing and isolating the children from the influence of their 
family and culture the goal was to “assimilate them into the dominant culture” (Harper, 2008). 
However, according to Harper, this only “caused great harm” by constituting the foundation for a 
series of “social problems that continues to exist in many communities today” (Harper, 2008). 
The children were not only exposed to the traumatic experience of being, in some cases forcibly, 
separated from their families and their roots of language and culture, furthermore they also 
encountered acts of physical, sexual and emotional abuse in a system where both parents and 
children were powerless and incapable of emancipating themselves from it. 
 
Until now the project have shown how subjugation of the Aboriginal population has efficiently 
been enforced through education, and it is thus natural to assume, that successful colonization of 
the mind can be achieved through the liberation of the education system.  By doing so, the goal is 
to gain legitimacy of the traditional, Aboriginal knowledge and manifest the significance of their 
culture and language that have been denied during the years of Indian residential schools. Along 
the side of imperialism, the hierarchy of knowledge systems was established instead of 
embracing the pluralism and different opportunities of alternative knowledge systems. As proven 
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through the Indian residential school system this can have serious social, cultural and as seen 
currently, economical, consequences for the group on whom another idea of culture, knowledge 
and language is inflicted. When approaching education today, settler-governments need to 
“recognize and accept responsibility for the potentially colonizing and acculturative effects of 
"mainstream" training curricula” according to Jessica Ball – and by “mainstream” she referring 
to Western ideas (2004:457) If the European-Canadian government is not focused on having an 
anti-colonial approach towards education, and by anti-colonial meaning that other knowledge 
systems are also assigned value, a “homogeneous” and “monocultural” will be the societal 
product (Ball, 2004) 
 
With the constitutional reform in the end of 20th century it was formulated as a constitutional 
Aboriginal right that the generation of Aboriginal people growing up, should be educated in their 
cultural heritage in accordance with the traditional means of teaching.  Chief Justice Larmer 
announced that “In the aboriginal tradition, societal practices and customs are passed from one 
generation to the next by the means of oral description and actual demonstration. As such, to 
ensure the continuity of the aboriginal customs and traditions, a substantive aboriginal right will 
normally include the incidental right to teach such a practice, custom and tradition to a younger 
generation” (Queen v. Cote, 1996:49). Nevertheless, there still exists a belief that the Aboriginal 
language and knowledge are not qualified material to implement in the provincial schools of 
Canada. When it comes to the on-reserve schools that replaced the IRS, there are still many 
issues that have to be resolved, but a suitable policy outcome that comprises the interests of all 
parties still awaits. A proposal for Bill C-33 – First Nations Control of First Nations Education 
Act was put forward in April 2014, with the goal of diminishing the gap in education outcomes 
for reserve schools compared to the provincial schools. The bill didn’t however make it through 
the second reading, as it received massive opposition from the First Nation community. The 
intention of the bill was to minimize the administrative procedures and optimize the education of 
the on-reserve schools as four out of ten adults living on reserve have never finished high school 
(Anderson & Richards, 2016) However, the problem with the bill was that it once again tried to 
aim for a standardization of education, Western standards, which meant that the on-reserve 
schools should be similar to the provincial schools. Even after all this time, the European-
Canadian government still need to be aware of their approach, as a proposal like bill C-33 once 
again neglects to acknowledge the significance of Aboriginal knowledge.  In a study conducted 
by Anderson & Richards (2016) they state that "A prerequisite to improving reserve schools is to 
acknowledge First Nations' legitimate distrust of government, rooted in Canada's efforts to 
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dismantle Aboriginal languages and cultures, in particular through residential schools" (p. 9-10). 
The First Nations have gained a position where they are able to negotiate, but they have to fight 
in order to stay on the track of an anti-colonial approach to education. It demands the willingness 
to corporate and open mindedness in particular from the government’s side. It has already proven 
to be possible in a small-scale project  – in 1989 the Meadow Lake Tribal Council initiated a 
partnership with the department of Child and Youth care University of Victoria in Canada. The 
author of the article, Jessica Ball, was a director on the programme and thus a witness of the 
results it brought herself.  The First Nation leaders tried to establish a university-accredited 
programme that was based on the principles of their communities (Ball, 2004). The goal was for 
the First Nations to be able to qualify for jobs outside the reserve, in non-Aboriginal settings, but 
the curricula and the way it was taught should nonetheless be in accordance with the cultural 
foundations of the Bands, and with this approach students of the programme should acquire the 
skills and capacity to “walk in both worlds” (Ball, 2004:459). It developed into nine First 
Nations Partnership Programmes engaging 138 students from 56 different First Nations from 
Western Canada, and their approach came to be known as the “Generative Curriculum Model” 
by Alan Pence, who also described the model as moving away from the perception of knowledge 
as universal and instead the approach focuses on generating knowledge that takes relevant 
perspectives from the First Nations communities into consideration. The approach is  pathway w  
 
The Missing Link Between Western Education and Aboriginal Students 
In Doige’s (2003) A Missing Link: Between Traditional Aboriginal Education and the Western 
System of Education, the issue of how to best educate aboriginal students is explored. The author 
is a non-aboriginal teacher, and from this perspective he wanted to understand the missing aspect 
of education that may help aboriginal students in their academic endeavors. He concludes that a 
large part missing from education is spirituality. He claims that aboriginal children are raised in a 
way that has strong connections with nature, and by incorporating aspects of spirituality this 
might help students to internalize knowledge taught in the classroom. In this literature however it 
is important to note that most of the opinions and experiences described come from the author’s 
own experiences and environment. Therefore it would be inaccurate to assume that the 
speculations described in the discussed paper can represent the general population of Aboriginal 
Canadians. 
 
In previous chapters, this project has explored the past failings of governments all over the world 
in relation to educating aboriginal students properly. From ignoring cultural importances, 
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traditions, and even in extreme cases of using residential schools, there is clearly a disconnect 
between some governments and their country’s Aboriginal demographics. Therefore, before any 
action can be taken to educate aboriginal pupils, it must be understood how their cultural heritage 
may cause them to learn differently from their Western classmates. Otherwise the education 
system will surely be at risk to continue trying to educate students in a way that may not be 
compatible with their cultural background. It is also important that the Western education system 
be sensitive to the possibility that aboriginal  students may have been raised to have a different 
thought process than students that had grown up in a Western family and with predominantly 
Western culture. First, it is imperative to understand what is meant when we refer to the 
difference between Aboriginal and Western students, "Aboriginal (adjective or noun) refers to 
the conditions, rights, and way of life that existed before contact with Europeans, and to any 
aspects of these which still exist today" (Leavitt, 1995, page 9, cited in Doige, 2003). As this 
difference between the learning process between students raised in Western culture and students 
raised with Aboriginal culture, one point that has been brought up is spirituality (Doige, 2003). 
Some believe that because spirituality is so meaningful in Aboriginal culture, it could be helpful 
to incorporate some parts of that thinking process into the Western education system. The 
Aboriginal relationship with nature is also very related to how Aboriginal students learn (Doige, 
2003). By taking the knowledge being taught in school and relating it to nature might be helpful 
for Aboriginal students to internalize new information (Doige, 2003). Non-dualistic thinking is 
when a person can observe their environment while also being a part of it, and is related to the 
Aboriginal understanding of spirituality and how everything is connected (Doige, 2003). 
Incorporating non-dualistic thinking into classrooms with aboriginal students could also be 
helpful. 
 
Doige goes on to discusses principles that teachers can utilize in their classroom in order to help 
aboriginal students. Doige goes on to explain his perspective on the issue, “...I am obligated to 
provide a learning environment that promotes and celebrates how students come to understand 
information as basic to their learning. Anything less or different makes the education culturally 
inappropriate for Aboriginal students, indeed for all students.” (Doige, page 149, 2003). One of 
the principles described is for the teacher to have an understanding of aboriginal epistemology, 
and to know that not all aboriginal students have the same ideas of spirituality or indeed any 
knowledge about their heritage. This is part of creating a safe environment in a classroom for 
both aboriginal and non-aboriginal students.  
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It is important to understand that by incorporating aboriginal knowledge into classrooms does 
not mean that it will be replacing Western education. This will simply create a learning 
curriculum that is culturally appropriate for aboriginal students (Doige, 2003). Implementing 
aboriginal knowledge does mean that teachers will view Western knowledge and aboriginal 
knowledge equally (Doige, 2003) in order to ensure that Aboriginal students receive an equal 
understanding of the knowledge taught in classrooms. 
 
Despite the difficult history with Western education that the Aboriginal population has had, 
Aboriginal parents believe that education is they key to give their children a more successful 
future than their own (Anuik, Battiste, & George, 2010). This outlook of Western education is 
relatively new, as the general notion of Aboriginal people towards education was negative after 
events such as the residential school system. In previous chapters we have illustrated various 
ways that the Aboriginal population of Canada is struggling, such as high poverty rates and low 
employment rates. Despite these unfavourable statistics, the Aboriginal population is the fastest 
growing population in Canada, with a one third of the population under fourteen years old 
(Avison, cited in Anuik, Battiste, & George, 2010). Education is understood by many to offer the 
possibilities of bettering the chances of an individual to be employed and rise in social mobility. 
Unfortunately, there is a difference in quality of education for Aboriginal students compared to 
non-Aboriginal students, with the former student getting a poorer quality (Avison, cited in 
Anuik, Battiste, & George, 2010). This disparity of quality of education can affect their socio-
economic capacity. 
Aboriginal Elders, cultural resource people, and Aboriginal scholars believe that to identify, 
comprehend, and nourish the learning spirit requires educators to recognize that all learners are 
"spirit, heart, mind, and body" (Anuik, Battiste, & George, 2008, p. 3). One Elder says, "Our 
spirit is said to be an internalized vehicle which we use to acquire knowledge around us through 
our hearts, minds, bodies, and spirits, in a balanced way" (Elder Danny Musqua, in Knight, 2007, 
p. 41, cited in Anuit, Battiste, & George, 2010).  
 
First Nations people are very spiritual, and this difference from Europeans was visible from the 
beginning of their interactions. Early European settlers and explorers were more interested in the 
physical aspects of the world, whereas the First Nations were on a search for ‘inner 
knowledge’(Anuik, Battiste, & George, 2010). It is important to understand these differences 
between traditional European and Canadian Aboriginal culture, in order to discern how to best 
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educate today’s Aboriginal youth. 
 
The Truth and Reconciliation Commission of Canada 
The Truth and Reconciliation Commission of Canada (commonly known as the TRC) was 
created by the government in order to help settle the problems that the residential school system 
created. In the following paragraphs we will outline first how the TRC is meant to help those 
affected by residential schools. Then we will summarize some arguments who claim that the 
TRC is not sufficient in order to deal with these issues brought on by residential schools.  
 
The Canadian government today is eager to move forward from the events that were produced by 
residential schools, one example of this is the Truth and Reconciliation Commission of Canada 
which was mandated by the federal government (Truth and Reconciliation, 2016). The TRC is a 
part of the IRS Settlement Agreement. This Commission is responsible for educating people 
about the history and occurrences surrounding the residential school system (Truth and 
Reconciliation, 2016). Part of the TRC’s obligation is to record and document facts about what 
happened at the residential schools from former students, families affected by the schools, 
churches, etc. (Truth and Reconciliation, 2016). This is a major priority for the TRC and it has 
already started to seek out statements from anyone that was afflicted by the residential school 
system. The TRC wishes to obtain as many statements as possible from people who were 
afflicted, and they are moving as quickly as possible as it is understood that many survivors are 
elderly. The comfort of the people giving statements is also of paramount importance, and the 
TRC understands that sharing past experiences related to residential schools can be emotionally 
difficult. One of the most important aspects of the initiative of the TRC is to spread awareness 
and offer education and knowledge about the residential schools (Truth and Reconciliation, 
2016). One way of spreading this knowledge is by hosting seven national events. These events 
will occur in order to offer the Canadian public a chance to be educated about residential 
schools, and will allow affected parties to have a chance to be recognized (Truth and 
Reconciliation, 2016). These events will also be a way to spread awareness, partly by utilizing 
knowledge the TRC gathered and organized to be easily illustrated. The TRC will also attempt to 
fulfill the needs of communities affected by the residential school system, and has been trying to 
achieve this goal by implementing outreach programs, communicating with survivor 
organizations and other such activities (Truth and Reconciliation, 2016). The TRC has 
authorization for five years, and was created in order to help Canadians and the Aboriginal 
people reconcile, and to revive a positive relationship between the two parties (Truth and 
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Reconciliation, 2016). The TRC will undertake this challenge of truth and reconciliation by 
exposing the truth of the residential schools, mostly utilizing first-hand accounts from the people 
that experienced it. After this can survivors and communities begin to heal and reconcile with 
Canadians. 
 
In this paragraph we will explore whether it is possible to achieve reconciliation through truth, 
with a focus on Foucault and his theories on this matter. Foucault perceived avowal as that the 
one who does the confession is both the truth-teller and the wrongdoer (Chalmers, 2015). 
This definition does not abide with how the TRC is carrying out its method of truth and 
reconciliation. The TRC highlights the importance of the statements from people who were 
affected by residential schools (Chalmers, 2015). This means that the culprits that are responsible 
for crimes related to residential schools are not involved in this truth telling process. Therefore, 
in Foucault’s definition of avowal, the TRC’s method of truth telling does not count. The TRC 
suggests that the revelation of truth is sufficient in accomplishing justice, and although the 
TRC’s method of reconciliation objects to Foucault’s definition of truth-telling it adheres to 
today’s modern judicial system (Chalmers, 2015). 
 
The very idea that truth commissions always produce the truth can be challenged. Truth 
commissions have been known to be criticized for continuing to promote existing power 
relations, and not sufficiently undermining them (Corntassel and Holder, 2008, French, 2009; 
Garman, 2006; Macias, 2013, cited in Chalmers, 2015). “Truth-telling is a verbal enunciation in 
which a subject acknowledges a particular truth as authoritative and thereby recognizes the 
authority and legitimacy of those social institutions that produce it” (Foucault, 2014, p. 19-21, 
cited by Chalmers, 2015). In the journal article ‘Truth-Telling by Wrong-Doers? The 
Construction of Avowal in Canada’s Truth and Reconciliation Commission’ by Jason Chalmers 
works to show that it is necessary that the truth teller and the wrongdoer be the same subject in 
order for the avowal to be legitimate, and then compares this definition with how the TRC has 
been working to reconcile with the Aboriginal people of Canada (Chalmers, 2015). In the way 
that Foucault defines avowal, it can only happen if the subject that is avowing is at a 
disadvantage as a result (Chalmers, 2015).  
 
One major aspect that is missing from the TRC is the discussion surrounding who to blame for 
the residential school system. The TRC focuses only on the victims and completely ignores the 
other side of the issue. (Chalmers, 2015) 
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Conclusion 
This chapter summarized the ways that the Canadian government has attempted to reconcile with 
the Aboriginal people of Canada. In the first subchapter, the various statistics that were examined 
illustrate how Aboriginal people continue to face discrimination, and how this affects their 
potential of obtaining employment and success. The statistics are vital to fully understand how 
past discriminatory and Eurocentric ideologies have affected them (such as the residential school 
system). However the statistics are also necessary to provide an overview of some current 
problems that this demographic faces, in order to recognize how to best move forward and 
successfully educate the Aboriginal people of Canada. The chapter then moves on to the 
proposal for Bill C-33 in order to analyze how the perception between Western Knowledge and 
Aboriginal Knowledge has developed in modern Canada. We then conclude that currently the 
initiatives are still based on a belief that Western Knowledge is the universal good in terms of a 
system of education, which is a product of the Eurocentric belief that have been founded through 
colonisation and imperialism. The idea that Western Knowledge is still considered a universal 
good was proven through the proposal of implementing the curricula and methods of teaching 
from the provincial schools onto the reserve schools. Currently only four out of ten finish 
secondary education on the Aboriginal reserves, thus it is imperative that a solution is found. 
Furthermore, though initiatives to improve teachings have been proposed, they have in turn been 
heavily criticized by the aboriginal community and other politicians. These critics argue that the 
proposed changes fail to address the lack of focus on teaching Aboriginal history and culture, 
once again assuming Eurocentric teaching methods and curricula are the solution to the drop-out 
rates. However, the action called for is not just the quick fix of a centralized knowledge system, 
which have already deprived five generations of their language and culture. What is needed is a 
long term commitment and investment in dialogue, mutual understanding and acknowledgement 
in order to generate an approach that unites principles and knowledge of both systems. What is 
needed is a pluralistic perception of knowledge systems instead of a hierarchal. This is also 
mentioned in the next part of the chapter, which explains some arguments of how the federal 
government should approach education for Aboriginal pupils. Doige is a teacher and scholar that 
is referenced throughout this segment, and argues that Aboriginal students have a different 
learning process than their non-Aboriginal classmates, as the latter did not grow up in a Western 
environment. Aboriginal students respond well when the knowledge that is presented is related to 
other aspects of the world, as they learn well when they can see how a piece of knowledge fits 
into the broader picture. The final section of the chapter moves on to discuss the TRC, which is a 
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major initiative by the Canadian government to reconcile with the Aboriginal people of Canada. 
This part starts by explaining what the TRC was created to do, one part is to to support 
Aboriginal communities affected by the residential school system. Another aspect is to record 
statements given by residential school survivors, in order to give them a platform to voice the 
struggles they have had. The second half of the TRC segment criticizes the TRC, mainly by 
using Foucault’s definition of what reconciliation and avowal is. By Foucault’s interpretation, for 
a truth commission to achieve truth, the party that was the wrongdoer must apologize, and they 
must be at a disadvantage for doing so (the wrongdoer must be essentially punished). The TRC 
has been very careful in not focusing on blaming any party, but instead focuses on the survivor 
storytelling aspect. It is concluded that by Foucault’s definition, the TRC is not reconciling in an 
adequate manner.   
 
 
Chapter 6  
Conclusion 
 
Through social scientific research, this project has answered the research question, How have 
Western ideals of education impacted the Aboriginal population in Canada? Preceding chapters 
have examined the hardships inflicted upon Canada’s Aboriginal people. 
 
The importance of history 
A main focus was the implications that residential schools had on Aboriginal communities. In 
chapter three the harsh actions taken against Aboriginal families by the Canadian government are 
elucidated. Through a historical overview and a summary of the legislative history of the 
Aboriginal-settler relationship, it is showcased how this relationship changed. Though originally 
colonial forces promoted a respectful divide of sovereignty and respect for Aboriginal lands and 
peoples, they eventually moved toward actively promoting assimilatory practices. Intent is 
showcased through legal documents and proclamations to prove the assumption that residential 
schools were not created to simply educate, rather they were intended to assimilate Aboriginal 
peoples to Western culture.  The implications of the forced assimilation attempted by the settler 
government, were discussed to encapsulate the numerous adversities Aboriginal families and 
communities were subjected to. The project outlines how Western education has often been 
pushed upon education systems in societies, not only in Aboriginal communities in Canada but 
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all over the world. In these cases, Western education and the english language will often replace 
traditional education and language which can cause aspects of traditional knowledge to be lost. It 
has been established how Western education has come to be considered a universal system of 
knowledge as a consequence of European colonization and imperialist strategies. The conquests 
of other nations have been legitimized  through the implementation of Western knowledge. 
Oriental discourse coined by Edward Said has also been a helpful tool in this context as the 
notion of the “other”, the savage, the Indian has helped the Global West justify their attainment 
of power, and by inflicting education on Aboriginals as a form of salvation. 
 
Damaging impacts of western ideologies forced upon the Aboriginal community 
The conclusion for this project is that Aboriginal communities were subject to unfair and 
sometimes cruel treatment by the Canadian government. Treatments that were both systemic and 
at the same time inherent in the residential schools themselves. This system perpetrated and 
sustained processes that actively attempted to erode cultural heritage and knowledge. This, in 
turn, led to the alienation of the students from their families and communities, due to their lack 
of connection to their heritage and culture. Simultaneously, the repetitious cycles of physical, 
mental and sexual violence prevalent at the schools, not only reproduced itself, but permanently 
damaged the students abilities to function socially, upon leaving the schools. While a main focus 
was on hardships that were a result of the residential school system, the common belief that 
Western education is a normative good was also analysed. Through Michel Foucault’s theories, 
that power and knowledge are inextricably linked, the project analysed the IRS as an exertion of 
power. The goal of the schools were (as clarified by Richard H. Pratt) to “kill the indian and save 
the man”. Analysed through Foucault’s theory that the popular knowledge will always attempt to 
subjugate knowledge unlike itself, provided a further argument to the understanding of the IRS 
as a power exercise, rather than a benevolent project. By subjecting the knowledge of a group, 
the subjugating entity forces the other to conform to its popular knowledge, thus assimilating it.   
Other examples of Western education being pushed upon cultures were used, and though in some 
cases it can be beneficial, the way that education is performed and conveyed to communities has 
a huge impact on how well it is received. In the instance of residential schools, the ways in which 
they were carried out resulted in more damage to the students and their families than good. When 
the western ideology of education is pushed upon a society, there is a sizeable chance that the 
traditional systems, language, and culture can be diminished.  
 
Moving towards reconciliation - an anti-colonial approach to education 
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In chapter 5 the project concluded that the Aboriginal population is still far below the level of the 
Euro-canadian population. This is due to multiple factors, that is not only related to the Indian 
residential schools, but have to do with the attitude that still persists towards the legitimacy of 
Aboriginal education. It is a product of the colonized approach towards the education system, 
that perceives the Western knowledge system as the superior, universally acknowledged system 
of education. Examples of how to improve education in the future for Aboriginal students have 
been provided and analyzed with the conclusion that hierarchy of the knowledge system is still 
what keeps the Aboriginal from entering society on equal terms as the Euro-Canadian 
population. Through Jessica Ball and Lynda Doige’s research it has been established that 
possibilities of merging the unique elements of both Aboriginal and Western knowledge systems 
is achievable with a positive outcome for both parts. These alternative initiatives incorporates 
aspects of the native culture, such as language, spirituality and methods of teaching, into the 
Western education system  instead of ignoring the culture of the Aboriginal population and 
expecting students to have the same learning process as their Western classmates. It is a 
decolonization process of the education system and contemporary government initiatives have 
proven to be insufficient to make any progress as they are trying to address the problem of low 
rates of students finishing education on reserves schools by implementing the standardized, 
Western curricula from the provincial schools, which would simply repeat the mistakes of IRS. 
The Truth and Reconciliation Commision of Canada was established to shed light on the 
consequences of IRS, the problem however is that it doesn’t bring forward material that critically 
reviews the inherent political and societal structure that promotes the perception of Western 
education. The reconciliation offered at the moment is a monetary compensation which appears 
to be a superficial solution. 
Then solutions for the future were explored, in order to bridge the gap which currently exists 
between Western education in Canada, and Aboriginal students. The possibility was addressed 
that due to different environments growing up, Aboriginal students have a learning process that 
differs from non-Aboriginal students. In order to best understand how to educate Aboriginal 
youth in Canada, it is vital to identify these learning differences in order to successfully part 
knowledge and to give Aboriginal students the same opportunity to learn as their Western 
classmates. It is also summarize government initiatives and some of the policies of 
reconciliation. The TRC’s main goals were summarized, as well as the reasons why the Canadian 
government believed that it was required. Then a critique of the TRC and its methods for 
reconciliation was put forward, mainly utilizing Foucault’s ideas on the general issue of 
reconciliation. It was concluded that the TRC is not sufficiently administering a path to 
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reconciliation, as there has not been any kind of punishment for the party that executed the 
wrongdoing.  
  
Final conclusion     
Western colonial settlers subjugated the Aboriginal Peoples of Canada through modes and 
institutions of education, grounded in Eurocentric perceptions of education as a normative good. 
Though it is impossible to argue factually whether their intentions were benevolent or 
malevolent, statements of intent have shown the belief in the necessity of “kill[ing] the indian, 
[to] save the man”. This belief helped rationalize the obligation to create the Indian Residential 
School System, which legally compelled Aboriginal youth to attend. While the system was 
intended to educate and develop youth to a life in colonized Canada, it became rife with systemic 
violence, both mental, physical and sexual. The violence and violations of self hamstrung the 
development of the youth, leading to many of the systemic problems present, even to this day in 
Aboriginal communities. Furthermore, by educating the Aboriginal youth in western values, the 
system alienated them from relatives and communities, and by extension their culture and 
heritage. In this way, the system succeeded. It successfully constructed a gap between the 
Aboriginal Peoples of Canada and the colonizing Settler population, trapping much of the 
Aboriginal youth between the two, never completely belonging to either.  
 
The introduction of the Indian Residential School System of Canada, has been a tremendously 
detrimental influence on the development of Aboriginal Peoples in Canada. Although 
reconciliatory processes are being attempted by the government of Canada, few have been 
successful in uniting the divide. As a result, a child born in an Aboriginal community faces much 
greater adversities than their peers in any other part of Canadian society. This is the heritage of 
the Indian Residential School System and Eurocentric approaches of education in Canada.  
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